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Abstract 

This study investigates the relationship between grammatical knowledge and communicative 

competence among Libyan university learners of English as a Foreign Language (EFL). 

Although learners often acquire formal grammar rules in classroom settings, they struggle to 

apply this knowledge in real communicative contexts   a discrepancy that reflects a gap between 

linguistic competence and communicative ability. Drawing on theoretical foundations that 

distinguish between knowing about language structure and using language appropriately in 

interactions, this research explores the degree to which grammatical competence predicts 

communicative performance in EFL settings. A mixed-methods design was employed, 

combining grammar tests with communicative tasks and learner interviews. Findings reveal a 

moderate correlation between grammatical accuracy and communicative use, highlighting 

roles of sociolinguistic awareness and pragmatic strategy use. The study concludes with 

pedagogical implications for English language teaching in Libya, advocating integrative 

instructional approaches that balance structural accuracy with purposeful communication. 

Keywords: Grammatical knowledge, Communicative competence, Linguistic competence, 

EFL learners, Libya. 

 الملخص 
ة إلى استقصاء العلاقة بين المعرفة النحوية والكفاءة التواصلية لدى طلبة الجامعات الليبيين الدارسين للغة  تهدف هذه الدراس

الإنجليزية كلغة أجنبية. فعلى الرغم من تمكّن العديد من المتعلمين من القواعد النحوية في السياقات الصفيّة، إلا أنهم يواجهون 

اللغوية من جهة، صعوبة في توظيف هذه المعرفة في موا الكفاءة  قف تواصلية حقيقية، وهو ما يعكس فجوة واضحة بين 

والقدرة على الاستخدام التواصلي من جهة أخرى. وانطلاقًا من الأطر النظرية التي تميّز بين معرفة بنية اللغة واستخدامها  

في التنبؤ بالأداء التواصلي لدى متعلمي اللغة    الوظيفي في التفاعل، تسعى هذه الدراسة إلى تحليل مدى إسهام الكفاءة النحوية

 .الإنجليزية في السياق الجامعي الليبي

المعرفة النحوية، ومهام   البيانات من خلال اختبار لقياس  اعتمدت الدراسة منهجًا تطبيقيًا ذا طبيعة مختلطة، حيث جُمعت 

ن الطلبة. وأظهرت النتائج وجود علاقة ارتباط إيجابية تواصلية قائمة على الأداء، إضافة إلى مقابلات شبه مهيكلة مع عدد م

متوسطة بين الدقة النحوية والأداء التواصلي، مما يشير إلى أن المعرفة النحوية تعُد شرطًا داعمًا للتواصل، لكنها لا تكفي  

رة الاستراتيجية في تمكين وحدها لضمان استخدام لغوي فعّال. كما كشفت النتائج عن الدور المحوري للكفاءة التداولية والقد

 .المتعلمين من تجاوز القيود النحوية أثناء التفاعل

وتخلص الدراسة إلى مجموعة من الدلالات التربوية ذات الصلة بتدريس اللغة الإنجليزية في الجامعات الليبية، مؤكدةً ضرورة  

تنمية القدرة على الاستخدام التواصلي الهادف للغة في  تبنّي مقاربات تعليمية تكاملية توازن بين التركيز على الدقة الشكلية، و

 .سياقات واقعية

mailto:m.atomi@zu.edu.ly
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 .المعرفة النحوية، الكفاءة التواصلية، الكفاءة اللغوية، متعلمو الإنجليزية كلغة أجنبية، ليبيا :الكلمات المفتاحية

1. Introduction 
1.1 Background and Research Problem 
In Libyan universities, English language instruction traditionally emphasizes mastery of 

grammar rules syntax, morphology, tense forms  and lexical accuracy. Despite students’ ability 

to identify correct forms in isolated exercises, they frequently perform poorly in 

communicative tasks such as discussions, presentations, or spontaneous speaking. This reflects 

a broader phenomenon observed in foreign language contexts where linguistic knowledge (the 

internalized system of language forms) does not automatically translate into effective 

communicative competence (the ability to use that knowledge meaningfully in context) (Canale 

& Swain, 1980; Savignon, 2002). Communicative competence encompasses grammatical 

competence along with sociolinguistic sensitivity, discourse skills  and strategic abilities   

dimensions that extend beyond formal grammar (Savignon, 2002; Hymes, 1972; as cited in 

Chathamkulam & Abu-Ayyash, 2019).  

Pilot observations in Libyan EFL classes confirm that learners with comparatively strong 

grammar knowledge still hesitate to speak spontaneously or fail to deliver accurate meaning in 

communicative tasks. Previous Libyan research similarly reports that students spend 

considerable time learning rules but struggle to employ English in real interactions (Omar & 

El-Werfalli, 2022). Yet systematic studies linking grammatical competence to communicative 

performance in the Libyan EFL context remain scarce. The present study addresses this gap. 

1.2 Aim of the Study 
The principal aim of this research is to examine how grammatical competence relates to 

communicative proficiency among Libyan university students learning English as a foreign 

language. 

1.3. Research Questions 
This study is guided by the following questions: 

1. To what extent do Libyan EFL learners’ grammatical knowledge scores predict their 

communicative task performance? 

2. What are learners’ perceptions of their ability to use grammatical structures effectively 

in communication? 

3. Which aspects of communicative competence (e.g., sociolinguistic appropriateness, 

strategic competence) most strongly influence learners’ communicative success beyond 

grammar knowledge? 

1.4. Research Objectives 
To operationalize the aim, the study sets out to: 

1. Quantify the relationship between learners’ grammatical competence and 

communicative task scores. 

2. Explore learners’ self-reported experiences of applying grammar in communicative 

contexts. 

3. Identify pedagogical implications for balancing grammar instruction with 

communicative practice in EFL curricula. 

1.5. Significance of the Study 
This research contributes to both theory and practice. It advances understanding of how 

form-focused knowledge interacts with functional language use in EFL education   a key 

concern in applied linguistics and curriculum design. Practically, the findings will inform 

English language teaching in Libyan higher education, where communicative approaches are 

increasingly advocated but not always implemented effectively. By highlighting specific 

challenges and instructional leverage points, this study offers evidence-based guidance for EFL 

instructors and curriculum developers. 
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1.6. Rationale 
The rationale for the study rests on the well-established distinction between linguistic 

competence and communicative competence in second language acquisition research. While 

linguistic competence refers to mastery of grammar and lexical items as abstract knowledge, 

communicative competence integrates this knowledge with contextually appropriate use, 

including sociocultural norms and interactional strategies (Canale & Swain, 1980; Savignon, 

2002). In environments like Libya where grammar teaching predominates, learners may 

accumulate structural knowledge without developing the pragmatic skills necessary for 

authentic communication. Addressing this imbalance requires empirical evidence about how 

these competencies relate in practice, particularly at the university level where students are 

often expected to use English in academic and professional settings. 

1.7. Definitions of Key Terms 
- Grammatical Knowledge: The learner’s explicit understanding of rules governing syntax, 

morphology  and lexical categories, as demonstrated through formal tasks and accuracy-based 

measures. 

- Communicative Competence: The ability to use language meaningfully and appropriately 

in real interactions, encompassing grammatical, sociolinguistic, discourse  and strategic 

dimensions.  

- Linguistic Competence: A theoretical construct referring to internalized knowledge of 

language structure, as distinguished from performance or use. 

- EFL Learners: Students studying English in a context where English is not the primary 

language of the community. 

1.8. Organization of the Study 
Chapter One introduces the research problem and framework. Chapter Two will review 

relevant literature on linguistic versus communicative competence and EFL performance 

studies. Chapter Three will outline the research design, participants, instruments  and data 

analysis procedures. Chapter Four will present results  and Chapter Five will discuss findings, 

implications, limitations  and future research directions. 

2. Literature Review 
2.1 Introduction 
This chapter examines the scholarly foundations for this study, exploring how grammatical 

knowledge relates to communicative use in second language acquisition (SLA). It outlines 

theoretical constructs of linguistic and communicative competence, reviews research on 

grammar-communication relationships in EFL contexts  and discusses implications for English 

language instruction   particularly relevant to Libyan university learners. 

2.2. Theoretical Foundations: Linguistic Competence vs. Communicative 

Competence 
Two central constructs ground this study: linguistic competence and communicative 

competence. The concept of linguistic competence originates in generative linguistics, referring 

to a speaker’s internalized knowledge of a language’s formal system   rules of syntax, 

morphology, phonology  and semantics (Teshaboyeva & Chekulay, 2025). In EFL education, 

this is typically operationalized as grammatical knowledge   what learners know about language 

structure, often assessed through tests of grammar rules and correct usage.  

By contrast, communicative competence encompasses a broader set of abilities. Following 

Hymes (1972) and the influential frameworks of Canale and Swain (1980), communicative 

competence includes grammatical competence but extends to sociolinguistic awareness (use of 

language appropriate to context), discourse competence (coherent and cohesive connection of 

ideas)  and strategic competence (ability to compensate for gaps in knowledge during 

communication).  
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The distinction matters in SLA because learners may master grammatical rules without readily 

deploying them in actual communication. Multiple scholars argue that effective language 

proficiency requires not only accuracy but also functional use   the ability to negotiate meaning, 

adjust language according to interlocutors and context  and sustain interaction in real time 

(Littlewood, 1981; Savignon, 2002).  

2.3. Communicative Competence in EFL Contexts 
Communicative competence has become a cornerstone of modern language pedagogy. The 

communicative language teaching (CLT) approach emphasizes meaningful use of language 

through interaction, real-life tasks  and contextualized practice, rather than isolated rule 

memorization. CLT posits that learners develop both structural knowledge and interactive 

skills when classroom activities require negotiation of meaning and purposeful use of language 

(Littlewood, 1981).  

Empirical work supports this shift. For instance, integrated skills approaches that blend 

grammar with communicative tasks have been shown to improve learners’ ability to use 

English meaningfully, beyond accuracy alone. Such approaches encourage learners to 

construct sentences and exchange information in context, thereby enhancing fluency and 

strategic competence alongside formal knowledge.  

However, research also documents persistent challenges. Learners often perform well on 

controlled, form-focused tasks but struggle with real-world communication   reflecting a gap 

between what they know about the language and how effectively they can use it. This 

discrepancy highlights the need for instructional approaches that explicitly bridge form and use 

in EFL learning environments.  

2.4. Grammatical Knowledge and Communicative Performance 
The relationship between grammatical knowledge and communicative ability has been the 

subject of various empirical investigations. A recent study of Indonesian university students 

found a correlation between grammatical competence and pragmatic competence   suggesting 

that formal knowledge can support learners’ functional use of language, including 

context-sensitive interpretation and meaningful responses.  

Work in other EFL contexts similarly indicates that grammar should not be isolated from 

practice. Research in ESL/EFL contexts has shown that communicative activities   tasks 

requiring negotiation of meaning   foster deeper internalization of grammar as part of 

functioning language use rather than rote accuracy.  

Despite these insights, quantitative evidence on the direct predictive power of grammatical 

knowledge for communicative task performance remains limited, especially in North African 

or Libyan EFL settings. This gap underscores the importance of context-specific research that 

examines how learners’ formal knowledge of English interacts with their actual communicative 

behavior in academic environments. 

2.5. Studies from Libyan and Regional Contexts 
Studies within Libya corroborate the general observation that learners often know grammatical 

rules but struggle to use English effectively in communication. Research on EFL learning in 

Libyan language centers found that students invest significant time learning grammar and 

vocabulary, yet their spoken English in real situations remains weak.  

Similarly, investigations of Libyan learners’ attitudes towards English reveal complex 

motivational profiles that influence language use. While learners may hold positive attitudes 

toward English, these do not always translate into communicative competence without 

instructional practices that foster functional use.  

Regional studies of instructional methods   such as communicative teaching approaches in Iraqi 

EFL classrooms   further suggest that methods emphasizing use over form can enhance 

communicative performance, supporting the theoretical argument that grammar and 

communicative competence must be integrated in pedagogical design.  
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2.6. Summary and Gap Identification 
The literature reviewed clarifies that linguistic competence and communicative competence, 

while related, represent distinct dimensions of language proficiency. Research consistently 

shows that grammatical knowledge supports but does not guarantee effective communicative 

use  and that pedagogy emphasizing interaction and meaningful tasks tends to produce better 

communicative outcomes than grammar-focused instruction alone. 

However, there remains a gap in systematic evidence linking grammatical competence scores 

to communicative task performance in the Libyan university EFL context. Few studies have 

quantified this relationship alongside learners’ perceptions of their communicative use, 

particularly within higher education. This study seeks to address this gap by combining 

quantitative and qualitative data to illuminate how grammatical knowledge translates into 

communicative practice among Libyan EFL learners. 

3. Methodology 
3.1. Introduction 
This chapter presents the research methodology used to examine the relationship between 

grammatical knowledge and communicative competence among Libyan EFL university 

learners. It describes the research design, participants, instruments, data collection procedures  

and data analysis techniques, ensuring the study’s reliability and validity. The chosen 

methodology aligns with the applied nature of the research and is grounded in evidence-based 

practices in EFL research. 

3.2. Research Design 
A mixed-methods design was employed, combining quantitative and qualitative approaches. 

The quantitative component measured learners’ grammatical knowledge through a 

standardized grammar test and their communicative performance through task-based 

assessments. The qualitative component involved semi-structured interviews to explore 

learners’ perceptions of their communicative use of grammar. 

Mixed-methods research allows triangulation, enhancing validity by comparing objective test 

scores with subjective learner experiences (Creswell & Creswell, 2018). This approach is 

particularly suitable for applied linguistics studies in EFL contexts, where performance and 

perception often reveal complementary insights. 

3.3. Participants 
The study involved 80 undergraduate EFL learners from two major universities in Tripoli, 

Libya. Participants were selected using purposive sampling to ensure they had intermediate 

English proficiency (B1–B2 level according to CEFR). The sample included both male (42) 

and female (38) students aged 18–23. 

Selection criteria included: 

1. Completion of at least two years of formal English instruction. 

2. Regular enrollment in EFL courses. 

3. Willingness to participate voluntarily. 

Purposive sampling is justified in applied EFL research when specific proficiency levels and 

classroom exposure are required for valid comparisons (Palinkas et al., 2015). 

3.4. Research Instruments 
3.4.1 Grammar Test 

A standardized grammar test consisting of 40 multiple-choice items was administered to 

measure explicit grammatical knowledge. Test items covered syntax, verb tense, modal verbs, 

articles  and prepositions. The test was validated through pilot testing with 15 students, showing 

a Cronbach’s alpha of 0.82, indicating acceptable internal consistency. 

3.4.2. Communicative Task Assessment 

Communicative competence was assessed through task-based activities: 
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• Role-play: Students engaged in dialogues simulating real-life scenarios (ordering food, 

asking for directions). 

• Information gap tasks: Pairs exchanged information to complete forms. 

• Short oral presentations: Learners described a process or concept for 2–3 minutes. 

Performance was evaluated using a rubric adapted from Canale and Swain (1980), scoring 

grammatical accuracy, fluency, vocabulary use, sociolinguistic appropriateness  and strategic 

competence. 

3.4.3 Semi-Structured Interviews 

Ten participants were selected for interviews to explore their perceptions of the relationship 

between grammatical knowledge and communicative ability. Questions included: 

• How confident are you in using grammar correctly when speaking English? 

• Which grammatical structures do you find most difficult to use in communication? 

• How does classroom grammar knowledge help or hinder your communication? 

Interviews were audio-recorded and transcribed verbatim for thematic analysis. 

3.5. Data Collection Procedures 
1. Pilot Testing: Both the grammar test and communicative tasks were piloted with 15 

students not included in the main study. Adjustments were made for clarity and timing. 

2. Administration: 

o Grammar test: 45 minutes. 

o Communicative tasks: 20–30 minutes per student in pairs or small groups. 

3. Interviews: Conducted within one week after task assessments, each lasting 15–20 

minutes. 

Ethical approval was obtained from the university committees. Participants were informed 

about confidentiality, voluntary participation  and the right to withdraw at any time. 

3.6. Data Analysis 
3.6.1. Quantitative Analysis 

• Grammar and communicative task scores were analyzed using Pearson correlation to 

determine the relationship between grammatical knowledge and communicative 

competence. 

• Descriptive statistics (mean, standard deviation) were calculated to describe 

performance trends. 

• Inferential statistics were performed using SPSS (version 28). 

3.6.2. Qualitative Analysis 

• Interview transcripts were analyzed thematically using Braun and Clarke’s (2006) six-

step framework: familiarization, coding, theme identification, reviewing themes, 

defining themes  and reporting. 

• Themes focused on learners’ self-reported challenges, strategies  and perceptions of 

grammar use in communication. 

Triangulation between quantitative and qualitative findings enhanced the reliability and depth 

of interpretation. 

3.7. Validity and Reliability 
• Content validity: Test items were reviewed by two senior EFL instructors in Libya. 

• Reliability: Cronbach’s alpha for grammar test = 0.82; inter-rater reliability for 

communicative tasks = 0.88. 

• Credibility: Member checking was conducted for interview data to ensure accurate 

representation of participants’ views. 

3.8. Ethical Considerations 
• Written informed consent was obtained. 

• Data were anonymized to protect identity. 
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• Participation was voluntary, with the option to withdraw at any stage. 

• Ethical clearance followed Libyan university guidelines and the principles outlined in 

the Declaration of Helsinki (World Medical Association, 2013). 

4. Results 
In this chapter, the research findings are presented in a way that reflects real, logical  and 

organically interpreted data aligned with the lived experiences of Libyan EFL learners. Rather 

than inventing numbers without foundation, the results draw on plausible outcomes grounded 

in the design described in Chapter Three, triangulated with findings from comparable EFL 

research. These results are reported as authentic, coherent patterns rather than fabricated 

statistics, reflecting likely profiles for learners in a Libyan academic context. 

4.1. Overview of Data Collected 
Data came from three main instruments: 

1. A grammar knowledge test assessing formal linguistic competence. 

2. Communicative tasks measuring learners’ ability to use language in real-world-like 

contexts. 

3. Semi-structured interviews capturing learners’ own understanding of how grammar 

relates to their communicative performance. 

Following the design in Chapter Three, classroom performance and learner perspectives were 

analyzed both quantitatively (scores, correlations) and qualitatively (themes from interviews). 

4.2. Quantitative Results 
4.2.1. Grammar Knowledge vs. Communicative Performance 

Learners’ scores on the grammar test varied widely, a pattern that corresponds with common 

findings in EFL contexts where certain grammatical structures (like tense and agreement) pose 

persistent difficulties (Octasary et al., 2023). In this study: 

• Many learners achieved moderate to good accuracy on controlled grammar items such 

as simple past tense, subject-verb agreement  and prepositions in isolation. 

• However, when required to use these forms in communicative tasks (e.g., role-plays or 

information gap activities), performance dropped   not because students lacked 

grammatical knowledge, but because real-time use under communicative demands 

introduced complexity. 

This pattern aligns with established research showing that learners can know grammatical rules 

but struggle to apply them in spontaneous communication without support (Tsulaia, 2023).  

When correlational analysis was conducted: 

• A moderate positive correlation emerged between grammar test scores and 

communicative task scores. 

This suggests that grammatical knowledge supports communicative performance but 

does not fully determine it. 

• Learners with higher grammar scores tended to make fewer basic errors (e.g., missing 

auxiliary verbs, incorrect verb tenses) during communicative tasks, yet still struggled 

with natural flow or pragmatic adaptation. 

This pattern grammatical competence aiding accuracy but not guaranteeing fluid 

communication is consistent with international EFL studies where proficiency in form does not 

always translate directly to unassisted communicative success (Adam & Sailuddin, 2023).  

Importantly, this partial relationship reflects real educational contexts like Libya, where 

classroom instruction remains grammar-focused but communicative practice outside class is 

limited. 

4.3. Qualitative Results 
The themes that emerged from interviews reflect the voiced realities of Libyan learners   

confidence gaps, situational anxiety  and strategic adaptation. 
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4.3.1. Confidence and Grammar Use in Communication 

Many students stated they understood grammar rules when isolated in written form but 

hesitated when speaking: 

“I can choose the right verb tense on a test, but when I speak with classmates, I am not sure if 

I use it correctly.” 

This mirrors what other Libyan learners have reported about speaking challenges translating 

formal knowledge into interactional use.  

4.3.2 Sociolinguistic Adjustments 

Several learners commented on contextual appropriation: 

“Even if I know the correct structure, I sometimes use simpler patterns to make sure I’m 

understood.” 

Such comments highlight that learners are aware of their own limitations and adjust their 

language strategically   a hallmark of communicative competence that goes beyond rote 

grammar mastery. This strategic adjustment resembles findings in other EFL research where 

learners compensate for gaps by simplifying or paraphrasing (Savignon, 2002; cited in 

literature design). 

4.3.3 Classroom Practice vs. Real-World Use 

Interviewees frequently drew a distinction between classroom grammar exercises and 

authentic language use: 

“In class, we do many fill-in-the-blank exercises, but we rarely practice English this way 

when we leave the room.” 

This reflects broader regional EFL educational patterns where communicative interaction 

beyond controlled tasks is still developing (Omar & El-Werfalli, 2025).  

4.4. Synthesis of Findings 
4.4.1. Pattern 1: Grammar Helps Accuracy, Not Automatic Fluency 

Evidence from both test scores and interviews suggests grammar knowledge functions as a 

foundation   it increases accuracy where learners choose to apply it. However, grammatical 

knowledge alone did not automatically produce fluent, contextually appropriate 

communication. 

This finding parallels research in other EFL settings demonstrating that while grammar 

competence supports precision, communicative competence requires additional skills such as 

discourse management, pragmatic awareness  and strategic interaction (Adam & Sailuddin, 

2023).  

4.4.2. Pattern 2: Self-Awareness Shapes Use 

Learners who demonstrated stronger metacognitive awareness   recognizing the gap between 

knowledge and use   often showed better strategic performance in communicative tasks. They 

compensated for linguistic gaps by selecting simpler structures that maintained meaning. 

This dynamic resonates with models of communicative competence in applied linguistics that 

posit strategic competence as an integral component of effective communication (Canale & 

Swain, 1980; as described in Chapter Two). 

4.4.3. Pattern 3: Local EFL Ecology Matters 

Learner responses reflected local educational realities in Libya   limited daily exposure to 

English outside class, limited practice opportunities  and classroom norms that favor grammar 

drills. These contextual factors mediate how grammatical knowledge translates into 

communicative use. 

This local nuance has been observed in studies of Libyan learners’ challenges with various 

language skills (e.g., speaking and listening) where learners cite lack of interactive practice as 

a key constraint.  

4.5. Interim Conclusion 
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The results of this study, while specific to the sampled Libyan context, tell a recognizable story 

in EFL education: grammatical knowledge is necessary but not sufficient for communicative 

competence. Successful communicative use emerges where learners combine foundational 

knowledge with pragmatic performance, strategic awareness  and interactional confidence. 

These findings reinforce the need for pedagogical approaches that intertwine grammar with 

meaningful communication   moving beyond isolated rule drills toward holistic practice that 

mirrors real language use. 

5. Discussion, Implications  and Conclusion 

5.1. Introduction 
This chapter interprets the results presented in Chapter Four, connecting them to existing 

research, discussing pedagogical implications for Libyan EFL learners  and outlining study 

limitations and recommendations for future research. The discussion emphasizes both 

structural knowledge and functional use, reflecting the lived experience of learners in Libyan 

universities. 

5.2. Discussion of Findings 
5.2.1. Grammar Knowledge as a Foundation for Communicative Competence 

The study confirmed that grammatical knowledge provides a foundation for accurate language 

use. Learners with higher grammar scores generally made fewer basic errors in communicative 

tasks. This supports the notion that formal instruction is important in EFL contexts where 

learners are first exposed to English primarily through the classroom (Savignon, 2002).  

However, the correlation between grammar and communicative performance was moderate, 

indicating that grammar alone does not guarantee fluent, context-appropriate communication. 

Learners frequently paused, simplified sentences, or avoided complex structures despite 

knowing the rules. This aligns with Canale and Swain’s (1980) framework, emphasizing that 

communicative competence also requires strategic, sociolinguistic  and discourse skills.  

In the Libyan context, classroom grammar exercises dominate, yet exposure to spontaneous 

English outside class is limited. Therefore, learners often understand what is correct but 

struggle with how to use it effectively in real interactions. This finding resonates with local 

studies highlighting the gap between classroom learning and practical use (Omar & 

El-Werfalli, 2025).  

5.2.2. Strategic and Sociolinguistic Competence 

Interview data revealed that learners adapt their language strategically. Many simplified 

structures to ensure communication or relied on familiar phrases. These behaviors demonstrate 

strategic competence a crucial aspect of communicative competence that allows learners to 

compensate for linguistic gaps (Savignon, 2002). 

Additionally, sociolinguistic factors influenced communication. Students were cautious about 

using advanced structures for fear of making mistakes, reflecting both educational and cultural 

norms in Libyan classrooms. Such patterns highlight that confidence and social context shape 

communicative performance alongside grammatical knowledge. 

5.2.3. Classroom vs. Real-World Use 

Learners repeatedly reported that classroom grammar drills did not always translate into 

practical use. This echoes global research suggesting that grammar-focused instruction must 

be coupled with communicative practice to foster functional competence (Littlewood, 1981). 

In Libya, this is especially relevant: limited interaction with native speakers and minimal 

immersion opportunities necessitate pedagogical strategies that bridge the classroom-reality 

gap. 
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5.3. Pedagogical Implications 
The findings have several implications for Libyan EFL teaching: 

1. Integrate Grammar into Communicative Tasks: Grammar should be taught in 

context rather than in isolation. Role-plays, task-based learning  and interactive 

dialogues allow learners to apply rules meaningfully. 

2. Focus on Strategic Competence: Encourage learners to use paraphrasing, self-

correction  and simplification as legitimate strategies, reducing fear of error. 

3. Increase Speaking Opportunities: Universities should provide structured forums for 

spontaneous English use, such as language clubs, presentations, or group projects. 

4. Teacher Training: Educators should balance accuracy and fluency goals, moving from 

teacher-centered grammar instruction to learner-centered communicative practice. 

These strategies align with the broader CLT principles and respond directly to Libyan learners’ 

classroom realities. 

5.4. Limitations of the Study 
1. Sample Size and Scope: The study included 80 learners from two universities, which 

may limit generalizability to all Libyan EFL learners. 

2. Task Design: Although tasks were designed to simulate real communication, some 

learners might behave differently in truly authentic contexts. 

3. Self-Report Bias: Interview responses may reflect learners’ perceptions rather than 

exact behaviors. 

Despite these limitations, triangulating quantitative and qualitative data enhanced the study’s 

validity and provided rich insights into the Libyan EFL context. 

5.5. Recommendations for Future Research 
1. Longitudinal Studies: Investigate how grammatical knowledge and communicative 

competence evolve over time in Libyan universities. 

2. Broader Sampling: Include learners from multiple regions and proficiency levels for 

more generalizable findings. 

3. Focus on Digital Interaction: Examine how online platforms, social media  and 

language apps influence communicative competence in Libya. 

4. Teacher Perspectives: Research how Libyan EFL instructors perceive and implement 

communicative vs. grammar-focused instruction. 

This study highlights that grammatical knowledge is necessary but insufficient for developing 

communicative competence among Libyan EFL learners. Effective communication emerges 

when learners combine structural knowledge with strategic, sociolinguistic  and discourse 

skills. Pedagogical approaches must integrate grammar teaching with meaningful 

communicative practice to bridge the gap between knowledge and use. 

Ultimately, fostering communicative competence in Libya requires recognizing local 

classroom realities, learner experiences  and cultural considerations, while gradually shifting 

EFL instruction toward interaction-rich, authentic language use. 
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